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KEY CHALLENGES FOR THE HIGHER EDUCATION 

IN THE 21ST CENTURY 
 

Spreading Coronavirus disease 2019 (COVID-19) caused a lot of difficulties and inconveniences 
in many aspects of people's lives in all over the world. One of the most affected areas is education. In 
many countries authority bodies began to implement quarantine measures to prevent the increase in the 
number of patients and deaths from the disease. Almost all educational institutions had been closed 
worldwide. They were forced to move to a distance learning process in a short time.  

The objective of the paper deals with the key challenges for the higher education in the 21st 
century. 

The readiness for this process was different; there were purely technical problems － the lack of 
the Internet, computers, and educational materials in the network. 

The main questions that arose in the participants of the educational process were: 
1. How to communicate with all the students together? 
2. Which platform or software to use to be comfortable and effective for everyone? 
3. How to simplify and make more understandable the supply of material? 
4. How students and teachers can quickly master unfamiliar devices and programs? 
5. Where to get or how to create high-quality and effective training manuals? 
Moreover, an additional complication was that the transition to distance education was forced to 

be rapid and sudden. Online learning involves careful tracking how students are going to maintain the 
different types of interactions that are important to the learning process. This approach recognizes 
learning as a social and cognitive process, not just a matter of information transfer. 

Those who have created online programs over the years attest that effective online studying is 
aimed at becoming a learning community and supporting students in both studying and social 
provision. 

The typical time to plan, prepare, and develop a fully online university course is six to nine months 
before it begins. Teachers tend to feel more comfortable learning online for the second or third iteration 
of their online courses. Thus, there is an important difference between the usual, everyday type of 
effective online learning and what we do in a hurry with minimal resources and limited time: 
emergency distance learning (Кухаренко, Бондаренко 2020, с.11). 

The transition to an emergency distance course requires teachers to take greater control over the 
process of designing, developing and implementing a course. Teacher support groups have been set up 
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to help teachers master distance learning technologies. They play an important role in the learning 
process of students, helping teachers to develop personal or interactive learning experiences.  

Teachers who seek support typically have different levels of digital proficiency and are often 
accustomed to individual support when experimenting with online tools. Institutions need to rethink 
the implementation of the unit to support training and work during the crisis. They must find ways to 
meet the institutional need for continuity of learning by helping teachers develop online and teaching 
skills. 

The quick approach required for an emergency distance course can reduce the quality of the 
courses provided. Online courses created in this way should not be mistaken for long-term solutions, 
but should be taken as a temporary solution to an urgent problem. This is especially true of the 
comprehensibility of learning materials, which cannot be compromised during an emergency distance 
course. 

A forum can also be created for students to facilitate adaptation to a new way of learning. Many 
students find discussion forums difficult and spend a lot of time preparing answers, while others do not 
write at all, feeling frightened or saying they do not see the point. But well-organized ones can help 
students compare answers, express fears, see that other students and their teachers are present, 
formulate their learning in their own words, and thus integrate the lesson with their existing knowledge, 
navigate meanings and interpretations. 

So, pandemic caused many challenges and changes in most of the industries. The IT industry was 
the first to respond to the needs of teachers and students: the capacity of channels was increased, and 
a large number of services and tools for learning appeared. ZOOM software has become very popular 
for video conferencing, numerous blogs with recommendations on training have been published on 
social networks, and distance learning courses have been conducted on the development of training 
resources and the organization of training. This was also positive psychologically, because during the 
quarantine the students did not have the opportunity to communicate with their classmates and friends, 
for a long time they were in a confined space. Teachers actively recorded their own video lessons and 
used online "ready-made" lessons from colleagues, so they tried to create a familiar atmosphere of a 
live lesson. 

An important role in the organization of distance learning belongs to the material and technical 
support of the educational process: constant access to the Internet, the presence of a computer or laptop, 
tablet or smartphone for teachers and students. At the same time, it is important to keep in mind the 
teacher's willingness to work remotely, his level of mastery of ICT-competencies and distance learning 
methods. Unfortunately, most students, their parents and teachers were not ready for such changes in 
the educational process, which was confirmed by a survey conducted among teachers and parents by 
the State Education Quality Service of Ukraine (2). 

According to that, among the problems that most complicate the organization of distance learning, 
first of all the heads of educational institutions see the lack of experience in the use of special training 
programs and electronic platforms (71%), 25% lack experience in the organization of distance learning. 

Also, one of the factors, that have the most negative impact on the organization of distance 
learning, is using digital technologies, the majority of managers who participated in the survey (56%) 
mentioned limited access of students to the Internet and the lack of digital devices (53%). 42% of 
managers complained about the lack of digital infrastructure in the educational institution, more than 
40% reported unreliable/slow connection to the Internet at school, 35% indicated that the institutions 
have limited / no technical support for distance learning. A significant proportion of managers (40%) 
among the factors influencing the poor quality of distance learning is called low student motivation. 
12% see difficulties in organizing distance learning due to low digital competence of teachers. 

In general, the respondents assessed the effectiveness of distance learning as follows: 67% of 
heads of educational institutions who took part in the survey said that distance learning is less effective 
than learning in an educational institution, about 30% believe that elements of distance learning should 
be one of the most commonly used tools for teacher-student interaction, only 1% of managers rate 
distance learning as more effective, 4% of respondents believe that distance and full-time learning are 
equally effective. 
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Conclusion. After the easing of quarantine in the world, it became clear that humanity has entered 
a new stage of development, where distance learning will play a major role. Therefore, it is important 
to analyze the results of the distance learning process and identify priority ways to develop online 
education. 

The COVID-19 crisis has shown educational institutions that the integration of blended and 
distance learning into the educational process is a long process that requires qualified teachers. 

Among the problems that most complicate the organization of distance learning: 
－lack of experience in organizing distance learning and the use of special training programs, 

electronic platforms; 
－limited access of students to the Internet and the lack of their digital devices; 
－insufficient digital infrastructure in the educational institution; 
－unreliable/slow connection to the Internet at school; 
－limited/no technical support for distance learning; 
－low digital competence of teachers and low motivation of students. 
Proposals provided by the State Education Quality Service to improve the quality of education 

during distance learning: 
－to develop a single online learning platform for primary school students; 
－to introduce training of heads of educational institutions on the development of skills in the use 

of digital technologies of institution management in the conditions of distance learning 
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ОСОБЛИВОСТІ МЕТОДИКИ ПРАКТИКООРІЄНТОВАНОГО НАВЧАННЯ 

МАТЕМАТИКИ В ГІМНАЗІЇ 
 

І. Загальні особливості методики. Зміст математичної освіти включає два компоненти – 
теоретичний (логічна організація матеріалу – поняття, аксіоматичний підхід, властивості і 
ознаки, доведення, виведення наслідків) і прикладний (застосування математики до розв’язання 
практичних проблем). Реформи змісту, які проводилися, стосувалися пріоритету цих 
компонентів, питомої їх ваги у навчанні, що суттєво впливало  на результати навчання. Загальна 
вимога на сьогодні – збільшення у змісті математичної освіти питомої ваги прикладного 
компонента, який забезпечуватиме здатність учня успішно діяти в навчальних і життєвих 
ситуаціях, провадити майбутню професійну діяльність. Відповідно вимоги до результатів 
навчання включають змістову, діяльнісну і ціннісну складові. Значно більше уваги звертається 
на діяльнісну і ціннісну складові (розпізнавати проблеми, які можна розв’язати засобами 
математики, будувати та досліджувати простіші математичні моделі реальних об'єктів, процесів 
і явищ, складати плани розв’язання проблем, критично оцінювати отримані результати, робити 
правильні висновки тощо). Ціннісна складова стосується сучасних суспільно-економічних 
запитів, сприяє виробленню в учнів ціннісних орієнтацій, правильної поведінки стосовно 
енергоресурсів, свого здоров’я, своїх фінансів, навколишнього середовища, стосунків між 
людьми.  
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